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•  summative assessment 
•  grading 
•  reporting 
•  moderation 
•  planning 
•  challenging existing resources 
•  transparency with students 
•  self- and peer-assessment 
•  measuring impact (at a classroom level) 
•  review and improve the use of rubrics 
•  consider how a developmental approach could better support teaching 

and assessment

Where might today fit? 



Perception vs reality
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Lucie MatildaAndrew
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Lucie MatildaAndrew

These are complex judgments.
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Lucie MatildaAndrew

Evidence and inference play key a role.
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1 minute: paired discussion  
In teaching and assessment, what is the 
relationship between evidence and inference?



Do  
Say 
Make 
Write 



Think  
Know 
Believe 
Understand 
Learn
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I = Inference 
E = Evidence 

Circle one statement you are unsure about.

Categorise each statement.
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Inference

Evidence



Key idea!



Where possible, learning progressions (rubrics) should 
be evidence-based.



Let’s take students who are learning to walk.
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We need to plot student performance with an assessment.
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Poor walking Fair walking Good walking Excellent walking

50% - 59% 60% - 69% 70% - 84% 85% - 100%



A developmental pathway



A developmental progression



A developmental progression
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Inference

Evidence
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Inference

Evidence
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Inference

Evidence
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Inference

Evidence



Griffin, 2015



Griffin, 2015



Griffin, 2015

Given



Griffin, 2015

Given



DevelopedGiven



	
	
Media	Rubric	
	
	

Very	High	
(5	marks)	

You	have	successfully	used	a	number	of	
techniques	to	structure	time	including	
jump	cuts,	fast	motion,	whip	pans	and	
wipe-by-cuts	

Highly	appropriate	use	of	shot	size,	camera	
movement,	lighting,	framing	and	mise-en-
scene.		All	shots	are	in	focus	and	lit	
appropriately	

The	film	is	seamlessly	edited	
with	a	sophistication	that	
expresses	the	narrative	with	
clarity	and	engages	the	
audience.	

Sound	effects	and	music	
have	been	used	in	a	highly	
engaging	and	appropriate	
manner.		Dialogue	is	clearly	
audible.	

High	(4	
marks)	

You	have	competently	used	a	number	of	
techniques	to	structure	time	including	
jump	cuts,	fast	motion,	speed	ramping,	
and	wipe-by-cuts	

Good	use	of	shot	size,	camera	movement,	
lighting,	framing	and	mise-en-scene.		Most	
shots	are	in	focus	and	lit	appropriately.	

The	film	is	edited	in	a	way	that	
expresses	the	narrative	with	
clarity	and	engages	the	
audience.	

Sound	effects	and	music	
have	been	used	in	an	
engaging	and	appropriate	
manner.		Dialogue	is	audible.	

Medium	(3	
marks)	

You	have	used	a	number	of	techniques	to	
structure	time	including	jump	cuts,	fast	
motion,	speed	ramping,	whip	pans	and	
wipe-by-cuts	

Appropriate	use	of	shot	size,	camera	
movement,	lighting,	framing	and	mise-en-
scene.		Shots	are	generally	in	focus.	

Appropriate	use	of	editing	to	
express	a	narrative.	

Sound	effects	and	music	
have	been	used	
appropriately.		Dialogue	is	
generally	audible.	

Low	(2	
marks)	

You	needed	to	be	more	purposeful	about	
your	use	of	techniques	to	structure	time,	
including	jump	cuts,	fast	motion,	speed	
ramping	and	whip	pans	

Generally	appropriate	use	of	shot	size,	
camera	movement,	lighting,	framing	and	
mise-en-scene.		There	may	be	some	
instances	where	these	elements	are	used	
clumsily.		Many	shots	are	out	of	focus.	

Some	errors	with	editing	may	
interfere	with	audience	
engagement	but,	overall,	the	
editing	is	effective	and	
appropriate	

The	use	of	sound	effects	and	
music	may	interfere	with	
audience	engagement.		
Dialogue	may	be	poorly	
recorded.	

Very	Low	(1	
mark)	

More	thought	needed	to	go	into	your	use	
of	techniques	to	structure	time,	including	
jump	cuts,	fast	motion,	speed	ramping	
and	whip	pans.		These	techniques	have	
been	used	poorly	

Inappropriate	use	of	shot	size,	such	as	
frequent	use	of	long	shots.		Shots	are	poorly	
lit.		Camera	movement	is	generally	poor.		
Many	shots	are	out	of	focus	

The	film	is	disjointed,	editing	
may	be	unfinished	or	
inappropriate.		The	poor	
editing	detracts	from	audience	
engagement	

Inappropriate	use	of	music	
and	sound	effects	interferes	
with	audience	engagement.		
Dialogue	is	very	difficult	to	
hear.	

		 Time	 Cinematography	 Editing	 Sound	

	

1. Read alone   >   2. Annotate   >   3. Discuss
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• “Successfully” vs “competently” (ambiguous language) 
• “A number of” 
• Deficit language (“poor”, “disjointed”, “clumsily”) 
• Arbitrary labels of performance (e.g. Very low) 
• Unclear distinctions between some levels 
• Multiple ideas being assessed in every cell 
• It exists! It’s an artefact of teachers’ thinking 
• It could be used to scaffold learning  
• It is attempting to make clear the different components of the task
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“Disjointed” 
“Detracts from audience engagement” 
“Poorly lit” 
“Out of focus” 
“Techniques used poorly” 
“Used clumsily” 
“More thought needed”
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Develop in students a 
“nose for quality”. 

- Guy Claxton 
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How do we think developmentally? 

1. Work samples 
2. Teacher experience 
3. Research-base (e.g. an existing continuum) 
4. Developmental frameworks
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Synthesise (Create) Expert Characterising

Evaluate Extended Abstract Proficient Organising

Analyse Relational Compotent Valuing

Apply Multi-structural Advanced Beginner Responding

Understand Uni-structural Novice Receiving

Remember Pre-structural Pre-novice Rejecting

Bloom’s SOLO Dreyfus Krathwohl
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Synthesise (Create) Putting elements together to form a novel, coherent whole or make an original product.

Evaluate Making judgments based on criteria and standards.

Analyse Breaking material into its constituent parts and detecting how the parts relate to one 
another and to an overall structure or purpose.

Apply Carrying out or using a procedure in a given situation.

Understand Determining the meaning of instructional messages, including oral, written, and graphic 
communication.

Remember Retrieving relevant knowledge from long-term memory.

Bloom’s Taxonomy



SOLO Taxonomy (Biggs & Collis,1982) 
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What is a task (or content area, or concept) that we 
teach that may heavily involve relational thinking? 

Whole group question 
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• Historical analysis? 
• Reflection? 
• Self-assessment? 
• Text analysis? 
• Book report? 
• Musical analysis? 
• Evaluation of approach to scientific experiment? 
• Comparative analysis in media studies? 
• Justification of use of elements in art? 
• Teachers’ use of assessment data? 
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5. Expert
“Intuitive grasp of situations”. No longer relies on rules, guidelines or maxims; operates from 
a deep understanding of the total situation. Analytical approaches are only used in novel 
situations or when a problem occurs.

4. Proficient Sees situations holistically and identifies salient aspects intuitively. Perceives deviations from 
the normal pattern. Decision making is less laboured.

3. Competent
“Coping with crowdedness”  
Conscious, deliberate planning and use of routinised procedures. Makes reasoned 
decisions about new situations without always being sure of appropriateness of decision.

2. Advanced Beginner Minor adjustments to rules or plans can be carried out in some situations under 
supervision. All aspects of work treated with equal importance.

1. Novice Rigid adherence to taught rules or plans. No store of contingency plans.

Pre-novice Doesn’t yet know the rules.

Dreyfus & Dreyfus’ Model of Skill Acquisition
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Here’s the thing: you can’t teach skills,  
you can only teach knowledge.  

David Didau (Blog – The Learning Spy) 
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5. Characterising A learner behaves consistently with the new information or procedures and can advocate for them.

4. Organising
A learner who is incorporating the new information and procedures into their existing schema. New 
information and procedures can be implemented with understanding in a regular and effective 
manner.

3. Valuing A learner who is able to see the worth of new information and procedures.

2. Responding A learner who is actively participating in and interacting with the new information or procedures without 
necessarily agreeing or endorsing them. This could also be described as compliance.

1. Receiving A learner who is willing to receive or listen to new information and ideas, but has not made decisions 
about the worth of the information.

Rejecting A learner who is not willing to receive or listen to new information and ideas.

Krathwohl Taxonomy for the Affective Domain
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What are the attitudinal shifts that would need to 
occur in students? 
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5. Characterising A learner behaves consistently with the new information or procedures 
and can advocate for them.

4. Organising
A learner who is incorporating the new information and procedures 
into their existing schema. New information and procedures can be 
implemented with understanding in a regular and effective manner.

3. Valuing A learner who is able to see the worth of new information and 
procedures.

2. Responding
A learner who is actively participating in and interacting with the new 
information or procedures without necessarily agreeing or endorsing 
them. This could also be described as compliance.

1. Receiving A learner who is willing to receive or listen to new information and 
ideas, but has not made decisions about the worth of the information.

Rejecting A learner who is not willing to receive or listen to new information and 
ideas.

 Example behavioural capability: Example



	
	 	 3.3	

Independently	
reads	across	
genres	

4.3	Recommends	
varieties	of	texts	to	
others	

5.3	Sustains	
reading	as	habit	
(in	varying	
contexts)	

6.4	Borrows	or	
purchases	books	
for	others		

7.3	Initiates	
conversation	
about	texts	with	
others	

8.4	Reads	at	home	
on	a	book	of	choice	
daily	

Level	E	
(22	–	27)	

1.3	Encourages	
others	to	bring	
books	

2.3	Chooses	a	
just-right	book	

	 	
	
	

	 6.3	Borrows	or	
purchases	own	
books	outside	of	
school	

	 8.3	Reads	at	home	
on	a	book	of	choice	
4-5	days	a	week	

Level	D	
(18	–	21)	

	
	
	

	 3.3	Reads	across	
genres	when	
prompted	

	 5.2	
Independently	
sustains	reading	

	 7.2	Participates	in	
conversation	
about	texts	with	
peers	

8.2	Reads	at	home	
on	a	book	of	choice	
2-3	days	a	week	

Level	C	
(14	–	17)	

1.2	Consistently	
brings	a	book	
	
	

2.2	
Independently	
chooses	a	book	

3.2	Reads	texts	
within	area	of	
interest	

4.2	Reads	
recommended	
texts	

	 6.2	Borrows	
books	from	
library	in	personal	
time	

	 	 Level	B	
(9	–	13)	

1.1	Brings	a	book	
when	reminded	
	

2.1	Chooses	a	
book	with	
assistance	

3.1	Reads	familiar	
texts	

4.1	Listens	to	
recommendation	

5.1	Continues	
reading	when	
prompted	

6.1	Borrows	
books	from	
library	during	
class	time	

7.1	Responds	to	
questions	when	
initiated	by	
others	

8.1	Reads	at	home	
when	assigned	
reading	for	
homework	

Level	A	
(1	–	8)	

Insufficient	
evidence	
	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Levels	

1.	Brings	a	book	
	

2.	Chooses	a	
book	

3.	Reads	across	
genres	

4.	Takes	
recommendations	

5.	Sustains	
reading	

6.	Accesses	books	 7.	Discusses	
books	

8.	Reads	at	home	

	
Capability:	Exhibits	attitudes	conducive	to	independent	reading	
	

	

Attitudes to reading (Goulburn Valley) 



Key idea!
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Determine the most suitable taxonomy. 
Individual task: 1 - 10 
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Which framework in mind? 



1. Baking a cake 
2. Singing a major scale 
3. Analysing an author’s use of persuasive techniques 
4. Using a diary to record homework 
5. Describing a character in a narrative 
6. Writing a learning intention 
7. Regularly arriving at staff meetings on time 
8. Adding two 3-digit numbers using vertical addition 
9. Kicking a goal in AFL football 
10. Designing a scientific experiment

Knowledge, Skill, Attitude?
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Edits film


1. Editing is disjointed 
2. Some errors, but overall effective 
3. Appropriate use of editing to tell a narrative 
4. Sophisticated use of editing which engages the audience 

Edits film


1. Edits out mistakes 
2. Selects footage for relevance 
3. Edits film to express the narrative 
4. Adapts editing techniques to extend meaning of narrative



POLL HERE



Because we need to know if change is having the 
intended impact.

2

To see see clearly 
what is happening, 
we rely on quality 

assessment.

Session 2 
Writing 
developmental 
pathways

Writing rubrics 
(Writing progressions) 



Literacy

Delivering Presentations



Introduces  
self to audience

Structures 
presentation

Makes  
eye contact

Uses  
gestures 
to assist 

audience’s 
understanding

Watch 3 videos 

Important note:  
We are all focusing purely on the skills of delivering the information orally. As many as you can!

Reads from 
presentation

Makes  
eye contact

Uses  
gestures 

throughout

Watch three videos 

Emphasises  
key words 

Only the oral presentation skills!
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SUPERFRUIT  
Student 1
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VIBRATION TRANSFER 
Student 2 
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2 CHIP OR NOT 2 CHIP 
Student 3 
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Synthesise (Create) Expert Characterising

Evaluate Extended Abstract Proficient Organising

Analyse Relational Compotent Valuing

Apply Multi-structural Advanced Beginner Responding

Understand Uni-structural Novice Receiving

Remember Pre-structural Pre-novice Rejecting

Bloom’s SOLO Dreyfus Krathwohl
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Synthesise (Create) Expert Characterising

Evaluate Extended Abstract Proficient Organising

Analyse Relational Compotent Valuing

Apply Multi-structural Advanced Beginner Responding

Understand Uni-structural Novice Receiving

Remember Pre-structural Pre-novice Rejecting

Bloom’s SOLO Dreyfus Krathwohl
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1. Lay out your observations 
2. Read through them as a group 
3. Remove any double-ups 
4. Edit your wording to ensure you are focused on what’s observable 
5. Sort them from lower > higher levels of proficiency 
6. Flesh out your ideas(ensuring that all elements of an oral presentation 
are covered) 

Developing a progression from work samples 



How you might organise your ideas

High High High High 

Medium 

Low Low Low 

Medium Medium Medium 

Low Low Low Low



Bron to model levelling

High High High High 

Medium 

Low Low Low 

Medium Medium Medium 

Low Low Low Low





Write a simple pathway

4 Dot points

3 Dot points

2 Dot points

1 Dot points

Delivering an oral presentation

Write a simple progression



4
Students typically employ a range of vocal elements, closely aligned to the style of presentation. 
Students are able to adapt to environmental factors (e.g. noise, space, audience reaction) and 
can modify their presentation accordingly.

3
Students typically engage an audience by adapting vocal elements (pitch, tone, articulation and 
volume). Students use positive and open body language and gesture; they do this to support the 
information/argument being delivered.

2 Students typically adjust the tone and volume of their voice for an audience. They are able to use 
pitch and facial expression to highlight aspects of a presentation.

1
Students typically deliver information to an audience in a regular speaking voice. They begin to 
engage the audience by facing forwards, using facial expression and making intermittent eye 
contact.

Capability: Delivers an oral presentation

Sample progression (broader) 





Bron to model pairwise comparison

High High High High 

Medium 

Low Low Low 

Medium Medium Medium 

Low Low Low Low
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DevelopedGiven



DevelopedGiven
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Performing a monologue in Drama

Performing a  
monologue in Drama 
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Year	7	Visual	Art:	Ancient	Egyptian	Assessment	Task	2017	

1.3	Relates	
purposes	to	
broader	social	
context	

	 3.4	Describes	
interrelation	of	
characteristics	
chosen	

4.3	Highlights	
details	of	
characteristics	

	 6.3	Synthesises	
characteristics	
of	era	in	figure	

7.2	Synthesises	
elements	of	era	
and	applies	
them	to	
drawing	

	 9.2	Applies	
technical	
language	in	
context	

At	Level	5,	students	typically	
demonstrate	high-level	
understanding	of	periodic	
style	through	written	
analysis	and	detailed	visual	
representation.	

26	

25	

24	

23	

22	

21	

A+	
A+	
A+	
A	
A	
A	

	 2.3	Describes	
effects	achieved	
by	
characteristics	

3.3	Justifies	
selection	of	
characteristics	
related	to	plan	

	 5.3	Shows	
details	of	era	in	
background	

6.2	Draws	figure	
to	proportion	
and	scale	of	era	

	 8.3	Selects	
periodic	
features	to	
match	subject	
of	drawing	

	 At	Level	4,	students	typically	
apply	knowledge	of	periodic	
features	in	both	written	
analysis	and	an	accurate	
drawn	replication.	

20	

19	

18	

17	

16	

B+	
B+	
B	
B	
C+	

1.2	Describes	
function	of	
purposes	

2.2	Describes	
use	of	
characteristics	

	 4.2	Organises	
images	

	 	 7.1	Applies	
colour	and	
texture	of	era	

8.2	Replicates	
style	of	periodic	
features	

	 At	Level	3,	students	typically	
describe	functions	of	
characteristics	and	apply	
them	to	a	drawing.	

15	

14	

13	

12	

11	

C	
D+	
D	
E+	
E	

	 	 3.2	Supports	
selection	of	
characteristics	
with	evidence	

	 5.2	Applies	
conventions	of	
era	to	
background	

6.1	Applies	
conventions	of	
era	to	figure	

	 8.1	Includes	
features	of	the	
era	

9.1	Uses	
technical	terms	

At	Level	2,	students	typically	
identify	basic	periodic	
features	and	apply	them	to	a	
drawing.	

10	

6-9	

E	
UG	
	
	

1.1	Identifies	
purposes	

2.1	Lists	
characteristics	

3.1	Provides	
personal	reason	

4.1	Includes	
images	

5.1	Draws	
background	

	 	 	 	 At	Level	1,	students	typically	
identify	basic	periodic	
features	of	the	era.	

1-5	 UG	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

	 0	 UG	

1.	Describes	

purposes	of	

Egyptian	art	

2.	Identifies	

characteristics	

of	Ancient	

Egyptian	

painting	

3.	Justifies	

selection	of	

characteristics	

for	plan	

4.	Creates	

mood-board	

	

5.	Represents	

background	

features	of	era	

6.	Represents	

human	figure	in	

Egyptian	style	

7.	Uses	design	

elements	of	era	

(e.g.	colour,	

texture)	

8.	Includes	

periodic	

features	of	era	

(e.g.	dress,	

jewellery)	

9.	Uses	

technical	

language	

Level	statements	 Score	&	

Ave	Maria	

Grading	

Capability:	Interprets	artworks	(Part	A)	 Capability:	Creates	visual	plan	and	represents	characteristics	of	artwork	(Part	B)	 Capability:	Uses	
subject-specific	

language	

Levels,	scoring	and	grades	

Curriculum	Links	

1.	Analyse	how	ideas	and	viewpoints	are	expressed	in	artworks	and	how	they	are	viewed	by	audiences	
2.	Identify	and	connect	specific	features	of	visual	artworks	from	different	cultures,	historical	and	contemporary	times	

	



	

1.4	Experiments	
with	story	
elements	in	a	
non-linear	
fashion		

	 3.3	Integrates	
the	description	
of	the	world	
throughout		

4.4	Develops	
character	
thoughts/	
motives	

5.4	Uses	devices	
to	expand	
meaning	(adds	
to	inferential	
detail)	

6.3	Selects	
vocabulary	for	
purpose	

	 At	this	level,	students	select	vocabulary	
purposefully,	writing	a	narrative	which	
explores	character	motivation/thoughts	
with	depth.	They	explore	narrative	
structures.	

1.3	Links	
between	
paragraphs	
based	on	plot	

2.3	Varies	
paragraph	
length	
according	to	
purpose	

	 4.3	Uses	
internal	
dialogue	to	
explain	
character	
feelings	

5.3	Selects	
devices	to	suit	
genre	

6.2	Sets	a	
mood/tone	
through	
vocabulary	

7.3	Matches	
sentence	types	to	
different	plot	
points	

At	this	level,	students	vary	sentence	types	
to	write	a	narrative	with	an	established	
mood.	They	vary	paragraph	and	sentence	
lengths	to	enhance	meaning.	

1.2	Develops	
problem	and/or	
solution	

2.2	Allocates	
paragraph	
according	to	
ideas/part	of	
story	

3.2	Describes	
the	appearance	
of	the	world	in	
different	parts	
of	the	text	

4.2	Develops	a	
context	(e.g.	
people/places/	
interests)	for	
the	character	

5.2	Links	
devices	to	story	

	 7.2	Selects	
different	
sentence	types	
for	effect	

At	this	level,	students	describe	story	
elements	with	detail,	creating	a	narrative	
in	which	a	problem	is	developed.	

1.1	Includes	
beginning,	
middle	and	end	

2.1	Chunks	
text	

3.1	Name	items,	
places	and/or	
events	in	the	
world	

4.1	Describes	an	
original	
character	

5.1	Includes	
language	
devices	

6.1	Uses	
descriptive	
language	
(adverbs,	
adjectives)	

7.1	Includes	
different	
sentence	types	in	
narrative	

At	this	level,	students	write	within	a	simple	
narrative	structure,	including	basic	story	
elements	which	situate	a	character	within	a	
context.	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Level	statements	

1.	Uses	
narrative	
structure	

2.	Uses	
paragraphs	

3.	Develops	
setting	

4.	Develops	
characters	

5.	Uses	literary	
devices	

6.	Uses	
vocabulary	

7.	Varies	
sentences	

	

Capability:	Structures	a	narrative	 Capability:	Develops	an	engaging	narrative	

	
Year	8	Narrative	Writing	(Big	Write)	

	



	
Year	7	History,	Ancient	China	Report:	Society,	Conflicts	and	Impacts		
	

 
 2.3	Relates	

multiple	
impacts	of	
physical	
features 

 4.4	Judges	
which	group	
was	affected	
most 

 6.2	Explains	
similarities	of	
effects	on	
society 

 8.3	Judges	
impacts	of	
conflicts	on	
society 

9.4	Evaluates	
effect	on	
society 

10.3	
Incorporates	
evidence	in	
own	words 

Students	relate	deep	
knowledge	of	Ancient	
Chinese	society	to	current	
life.	They	incorporate	
evidence	to	support	
arguments.	
	

23	-	28	 	

 2.2	Describes	
the	impacts	
on	people	 

 4.3	Analyses	
how	groups	
were	
affected	 

5.3	Evaluates	
the	effect	on	
society 

6.1	Identifies	
link	to	modern	
Australia	 

 8.2	Describes	
the	causes	and	
effects	 

9.3	Explains	
effects	on	
society 

 Students	evaluate	how	
Ancient	Chinese	society	
was	impacted	by	events,	
beliefs	and	significant	
people	

 

17	-	22	  

1.2 Describes	
features	 

2.1	Outlines	
impacts	 

3.2	Explains	
two	changes	 
 

4.2	Explains	a	
range	of	
impacts	 

5.2	Describes	
a	belief	or	
practice	 
 

 7.2	Describes	
two	conflicts 

8.1	Outlines	the	
causes	and	
effects 

9.2	Describes	
role 

10.2	Selects	
evidence	to	
support	
arguments 

Students	describe	and	
explain	impacts	of	key	
events,	beliefs	and	people	
in	Ancient	China	
	

8	-	16	 	

1.1 Outlines	
features  3.1	Outline	

two	changes	 
4.1	Identifies	
impacts	 

5.1	Outlines	a	
belief	or	
practice 
 

 7.1	Outlines	
two	conflicts	  9.1	Outlines	

role 
10.1	Includes	
facts	and	
statistics	(e.g.	
dates,	key	
information)	 

Students	outline	impacts	
of	key	events,	beliefs	and	
people	in	Ancient	China	
	

1	–	7	
	

	

Insufficient	 
evidence 

Insufficient	
evidence 

Insufficient	
evidence 
 

Insufficient	
evidence 

Insufficient	
evidence 
 

Insufficient	
evidence 

Insufficient	
evidence 

Insufficient	
evidence 

Insufficient	
evidence 

Insufficient	
evidence 

Insufficient	evidence	 0	 	

1.	Identifies	4	
geographical	
features 

2.	Analyses	
impacts	of	
each	
geographical	
feature 

3.	Identifies	
two	societal	
changes 

4.	Analyses	
impact	on	
two	social	
groups	 

5.	Identifies	
beliefs	or	
practices 

6.	Reflects	on	
connection	to	
modern	
Australia 

7.	Identifies	
two	conflicts 
 

8. Identifies	
cause/effect	of	
two	conflicts 

9.	Describes	
role/effect	of	
significant	
individual 

10.	Includes	
evidence	 

Level	statements	 Scores	 %	

	
Physical	features 

	
Social	groups	 

	
Beliefs,	values	and	practices	 

	
Cause	and	effect	of	conflict 

	
Individual	

 

	
Evidence 

	 	 	

	



	

	 	

Year	10	French	Task:	Conversation	and	Literature	Recital	(Weather)	

Q
ua

lit
y	
Cr
ite

ria
	

	 2.4	Reproduces	
French	
consonant	and	
vowel	sounds	

3.4	Creates	new	
points	of	
conversation	

4.4	Applies	
gender/number	
agreement		

	 	 7.4	Applies	
negatives/word	
order	in	
multiple	tenses	

	 At	Level	5,	students	typically	
communicate	about	the	weather	in	
French,	using	an	accurate	accent	and	
applying	strong	understanding	of	
grammatical	conventions.	

	 2.3	Pronounces	
French	
consonants	

3.3	Expresses	
appropriate	
emotion	in	
conversation	

	 	 6.3	Uses	correct	
word	order	in	
perfect	and	near	
future	word	
tenses	

	 8.3	Recounts	
whole	passage	

At	Level	4,	students	typically	sustain	
meaningful	conversation	in	French,	
with	developed	understanding	of	verb	
agreement	and	vocabulary.	

1.3	Responds	to	
questions	asked	

	 3.2	Responds	to	
conversational	
prompts	

4.3	Conjugates	
“etre”	to	activate	
perfect	tense	for	
verbs	of	motion	
and	reflexives	

5.3	Conjugates	
“aller”	and	uses	
infinitive	

6.2	Uses	correct	
word	order	in	
present	tense	

7.3	Uses	both	
“ne”	and	
negative	in	
sandwich	order	

	 At	Level	3,	students	typically	maintain	
conversations	about	the	weather	in	
French.	They	apply	understanding	of	
present	and	past	tense.	

1.2	Uses	range	
of	relevant	
vocabulary	

2.2	Reproduces	
vowels	common	
to	
French/English	

	 4.2	Conjugates	
“avoir”	to	activate	
perfect	tense	

5.2	Conjugates	
“aller”	to	
activate	near	
future	tense	

6.1	Uses	direct	
object	pronouns	
“me”,	“te”	and/or	
“se”	

7.2	Applies	
sandwich	order		

8.2	Recalls	
passage	with	
prompting	

At	Level	2,	students	typically	use	French	
vocabulary	and	verbs	conjugations	to	
communicate	about	the	weather.	

1.1	States	
words	related	
to	weather	

2.1	Reproduces	
consonants	
common	to	
French/English	

3.1	Speaks	in	
response	to	
statements	

4.1	Uses	“avoir”	
to	activate	
perfect	tense	

5.1	Uses	“aller”	
to	activate	near	
future	tense	

	 7.1	Uses	“ne”	 8.1	Recalls	parts	
of	passage		

At	Level	1,	students	typically	use	simple	
French	vocabulary	and	verbs	to	
communicate	basic	messages	about	
the	weather.	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Insufficient	
evidence	

Level	statements	

1.	Responds	to	
questions	

2.	Pronounces	
French	words	

3.	Contributes	to	
conversation		

4.	Uses	perfect	
tense	

5.	Uses	near	
future	tense	

6.	Uses	PDOs	and	
reflexives	

7.	Uses	
negatives	

8.	Recalls	passage	 	

		Capability:	Makes	conversation	about	the	weather	 		Capability:	Applies	French	grammar	conventions	 Capability:	
Memorises	
passage	

	

	

Rubric	originally	written	by	William	Exton;	edited	by	Bronwyn	Ryrie	Jones	for	De	La	Salle	College	



	

10HPE	Volleyball:	Developmental	Assessment	Rubric	

1.1.4	Adapts	technique	
in	complex	play	
situations	

	 	 2.2.4	Proposes	plan	for	
improvement	based	on	
technical	skill	criteria	

2.3.3	Aligns	feedback	
with	evidence	from	
video	

2.4.4	Evaluates	
technique	against	
technical	skill	criteria	

At	this	level,	the	student	is	
working	above	the	Level	10	
Achievement	Standard.	

20	(100)	
19	(95)	
18	(90)	
17	(85)	

	

A+	
A+	
A	
A	

1.1.3	Adapts	technique	
to	particular	play	
situation	

1.2.2	Applies	feedback	
to	improve	own	
performance	

2.1.3	Analyses	sources	
of	error	in	player	
technique		

2.2.3	Analyses	ways	to	
improve	based	on	
learnt	skills	

	 2.4.3	Analyses	
technique	in	line	with	
evidence	

At	this	level,	the	student	is	
working	at	the	Level	10	
Achievement	Standard.	

16	(80)	
15	(75)	
14	(70)	

B+	
B	
B	

1.1.2	Relates	elements	
of	technique	as	
required	

	 2.1.2	Describes	error	in	
player	technique	

2.2.2	Suggests	
necessary	adjustments	
based	on	learnt	skills	

2.3.2	Isolates	skills	
requiring	improvement	

2.4.2	Explains	use	of	
technique	

13	(65)	
12	(60)	

C+	
C	

11	(58)	
10	(55)	
9	(50)	

D+	
D+	
D	

8	(45)	
7	(40)	

E	
E	

1.1.1	Uses	element	of	
technique	

1.2.1	Recalls	feedback	
given	

2.1.1	Lists	error	in	
player	technique	

2.2.1	Identifies	ways	to	
improve	technique	

2.3.1	Communicates	
area	for	improvement	

2.4.1	Comments	on	
use	of	technique	

At	this	level,	the	student	is	
working	towards	the	Level	
10	Achievement	Standard.	

1	–	6	
(<30)	

UG	

	

Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 At	this	level,	the	student	is	
working	below	the	Level	10	
Achievement	Standard.	

0	 UG	

1.1	Demonstrates	
volleyball	technique	

1.2	Applies	feedback	to	
performance	

2.1	Analyses	error	in	
player	technique	

2.2	Identifies	ways	to	
improve	volleyball	
technique	

2.3	Provides	feedback	
to	player	

2.4	Analyses	own	
performance	

Level	statements	 Score	 Ave	
Maria	
Grade	

1.	Capability:	Perform	and	refine	specialised	
movement	skills	in	challenging	movement	
situations	

2.	Capability:	Evaluate	own	and	others’	movement	compositions,	and	provide	and	apply	feedback	in	
order	to	enhance	performance	situations	

	

	

Developed	with	the	Health	and	Physical	Education	Domain,	Ave	Maria	College	(Bronwyn	Ryrie	Jones	Consulting,	2017)		

	



	

Part	1:	Developmental	rubrics	for	assessing	problem-solving	in	mathematics	 	 														 	 		 	

	 1.2.4	Seeks	out	
opportunities	for	error	
as	a	means	of	learning	

1.3.4	Motivates	self	and	
others	to	persist	
through	barriers	

1.5.4	Independently	
interrogates	new	
methods	

	 1.7.3	Communicates	
ideas	as	a	strategy	for	
receiving	feedback	

At	Level	F,	students	typically	embrace	the	problem-
solving	process.	Students	at	this	level	independently	
persist	through	obstacles	as	a	matter	of	habit	and	
apply	novel	strategies	with	open-mindedness.	

1.1.2	Routinely	uses	a	
plan	

1.2.3	Uses	mistakes	to	
change	course	in	
thinking	or	action	

1.3.3	Routinely	draws	
from	strategies	and	
resources	when	stuck	

	 1.6.3	Independently	
trials	unfamiliar	or	new	
strategies	

	 At	Level	E,	students	typically	take	risks	with	open-
mindedness	to	outcomes.	In	response	to	error,	they	
are	willing	to	change	the	course	of	action	in	problem-
solving.	Students	independently	trial	strategies	when	
stuck.	

	 	 	 1.5.3	Records	new	
methods	for	use	

	 1.7.2	Voluntarily	
communicates	ideas	

At	Level	D,	students	typically	experiment	with	
unfamiliar	or	new	strategies;	students	at	this	level	
carefully	consider	alternative	options.	

1.1.1	Independently	
generates	plan	

1.2.2	Makes	mistakes	
when	prompted	to	trial	
unfamiliar	methods	

1.3.2	Responds	to	
assistance	when	stuck	

	 	 	 At	Level	C,	students	typically	approach	problems	
initially	with	independence.	When	stuck,	students	at	
this	level	will	ask	for	assistance	or	help.		

	 	 1.3.1	Asks	for	
assistance	or	support	
when	stuck	

1.5.2	Participates	in	
discourse	around	new	
methods	

1.6.2	With	
encouragement,	trials	
unfamiliar	or	new	
strategies	

	 At	Level	B,	students	typically	engage	with	problem	
solving	with	encouragement.	Students	comply	with	
task-specific	processes.	Students	can	make	mistakes	
when	prompted	to	trial	new	ways	of	working.			

	 1.2.1	Listens	to	
encouragement	to	take	
risks	

	 1.5.1	Listens	to	new	
methods	

1.6.1	Uses	familiar	
strategies	

1.7.1	Communicates	
ideas	when	asked	

At	Level	A,	students	typically	listen	to	encouragement	
to	approach	problems.	When	prompted,	they	
communicate	their	ideas	about	how	to	solve	a	
problem.	

Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 Insufficient	evidence	 	

Level	statements	1.1	Considers	plan	for	
solving	problem	

1.3	Values	mistakes		 1.3	Persists	through	
obstacles	

1.4	Demonstrates	
open-mindedness	to	
new	methods	

1.5	Trials	strategies	 1.6	Communicates	
process	of	problem	
solving	

	

		Capability	1:	Exhibits	attitudes	conducive	to	problem-solving	in	STEM	

	

Designed	by	Bronwyn	Ryrie	Jones	(Melbourne	Graduate	School	of	Education)	in	consultation	with	Network	of	Schools	STEM	group	2017	

	



 

Year 9 Visual Art: Lino Printing 

1.4 Reflects 

on 

adaptations 

made to 

design 

process 

2.4 Analyses 

artworks from 

different 

cultures 

3.4 Creates 

different 

thicknesses 

of lines and 

other effects 

   7.2 Layers 

colours to 

form a 

multi-

coloured 

print 

8.3 Achieves 

straight lines 

and edges 

with 

mounting 

 You have used the design and reflection 
process to refine a lino cut design, which was 
informed by your analysis of artworks. Your 
lino plate was carved and printed with 
precision and demonstrated a variety of line 
work. You selectively experimented with 
different patterns and colours when printing.  

1.3 Refines 

design 

options 

2.3 Compares 

artworks from 

two cultures 

3.3 Produces 

precise lines 

 5.2 Applies 

even pressure 

across print 

6.3 Adapts 

designs to 

communicate 

meaning 

7.1 Uses 

registration  

 9.2 Applies 

techniques in 

line with 

design 

You have used the design process to refine 
your lino cut design, which was informed by 
your comparison of artworks. Your lino plate 
was carved and printed with precision, as was 
your window mount. You also selectively 
experimented with different patterns and 
colour schemes when printing. 

1.2 Uses 

images from 

research to 

create 

design 

options 

2.2. Selects 

inspiration 

from 

Australian 

Aboriginal 

and/or Maori 

Art 

3.2 Uses 

carving tools 

to carve a 

functional 

design 

4.2 Applies 

ink evenly to 

the plate 

 6.2 Interprets 

and applies 

research to 

develop design 

 8.2 Cuts and 

presents a 

window 

mount 

 9.1 Uses 

techniques 

(e.g. hand 

colouring, 

weaving) 

Using your research, you have created a lino 
cut design inspired by Australian Aboriginal 
and/or Maori Art. You have safely carved a 
functional lino cut design and produced an 
even print. You have used mounting to 
present your work. You also experimented 
with different patterns and colour schemes. 

1.1 Creates 

design 

2.1 Conducts 

research 

3.1 Uses 

carving tools  

4.1 Applies 

ink 

5.1 Applies 

pressure to 

produce a 

print 

6.1 Copies 

existing 

symbols 

 8.1 Presents 

a print 

 

 

You have conducted research prior to creating 
a lino cut design which copies existing 
symbols found in Aboriginal and/or Mauri Art. 
You have been able to apply ink and pressure 
to present a lino print. 

Insufficient 
evidence 

insufficient 
evidence 

Insufficient 
evidence 

insufficient 
evidence 

insufficient 
evidence 

insufficient 
evidence 

insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

 

1. Uses 
design 
process 

2. Conducts 
research  

3. Uses 
carving 
techniques 

4. Applies 
ink 

5. Applies 
pressure 

6. Includes 
symbolism 

7. 
Registration 

8. Mounts 
artwork  

9. Experiments 
with 
techniques 

Level statements 

Part A: Designs a lino print 
 

Part B: Produces a lino print Part C: Presents a lino print 
 

 

 

Developed by Bronwyn Ryrie Jones with Visual Art teachers at Echuca College, 2018 



 

  

Year 7 Religious Education: Belonging Shield (Oral Presentation) 

1.4 Relates 
images in shield 
to discussions 

2.4 Explains 
impact of 
family on them  

3.4 Links gifts to 
dreams (as an 
outcome) 

4.4 Determines 
personal benefit 
to being in 
communities 

5.3 Describes 
how image 
reflects Penola 
mission/values 

  8.3 Sweeps the 
room (making 
eye contact with 
all of the 
audience) 

At this level, students present a shield 
which represents symbolically their 
hopes, dreams and communities. They 
link this to Penola’s mission and 
values.  

1.3 Uses images 
symbolic of 
background 

2.3 Identifies 
the meaning of 
“family” 

3.3 Discusses life 
planning around 
gifts/dreams 

4.3 Identifies 
strengths of 
communities 

  7.2 Slows pace of 
voice 

 At this level, students use their shield 
to identify meaning, strengths and 
weaknesses of their community and 
family connections.  

1.2 Completes 
images 

2.2 Describes 
family in detail 

3.2 Describes 
gifts/dreams 

4.2 Identifies 
purposes/impacts 
of communities 

5.2 Designs 
central image to 
reflect Penola 
mission/values 

6.2 Maintains 
open body 
language 

 8.2 Sustains eye 
contact  

At this level, students present a shield 
which assists them to describe 
important aspects of family and 
community life. 

1.1 Completes 
aspects of 
template 

2.1 Outlines 
family structure 

3.1 Outlines 
gifts/dreams 

4.1 Describes 
communities 

5.1 Draws central 
image 

6.1 Faces 
forwards 

7.1 Uses regular 
speaking speed 

8.1 Glances at 
audience 

At this level, students present a shield 
which provides an outline of the 
communities/families to which they 
belong.  

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Level statements 

1. Presents 
shield 

2. Describes 
family 

3. Describes 
gifts/dreams 

4. Determines 
importance of 
community 

5. Designs central 
image to reflect 
Penola 
mission/values 

6. Faces audience 7. Paces 
presentation 

8. Makes eye 
contact 

 

Part A: Belonging Shield  Part B: Oral Presentation 

 

 



 

  

Year 8: Scientific Practical Report 

    5.4 Details 
method for 
another reader 

   9.4 Interprets 
results (linked 
to data) 

10.4 
Synthesises all 
aspects (aim, 
data, 
hypothesis) 

1.3 
Synthesises 
action and 
purpose 

2.3 Considers 
r/ship b/w 
variables and 
hypothesis 

  5.3 Sequences 
directions in a 
procedure 

   9.3 
Determines 
patterns from 
observations 

10.3 Links 
aim/hypothesi
s to results 

1.2 
Determines 
purpose 
(learning) 

2.2 Includes 
variable in 
hypothesis 

3.2 Identifies 
associated 
risks 

 5.2 Writes 
directions 

6.2 Applies 
tense and 3rd 
person 

7.2 
Annotates 
visual 

 9.2 Explains 
what 
happened 

10.2 Relates 
aspects of 
experiment to 
conclusion 

1.1 Writes 
aim related 
to action 

2.1 Makes a 
guess related 
to action 

3.1 Lists 
requirements 

4.1 Lists all 
materials 

5.1 Outlines 
some steps 

6.1 Uses past 
tense and 3rd 
person in parts 

7.1 Provides 
visual 

8.1 Records 
results 

9.1 Recite 
what 
happened 

10.1 Writes 
concluding 
statement 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

Insufficient 
evidence 

1. Writes an 
aim 

2. Writes a 
hypothesis 

3. Identifies 
safety 
requirements 

4. Lists 
materials 

5. Writes 
method 

6. Applies 
language 
(tense, 3rd 
person) 

7. Annotates 
visual  

8. Collects 
results 

9. Records 
observations 

10. Writes 
conclusion 
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